

https://www.tesol.org/docs/default-source/advocacy/tesol_standards-p12-teacheredprograms-public-draft.pdf?sfvrsn=0
http://www.wilmu.edu/academics/competencies.aspx#graduate
https://www.iste.org/standards/for-administrators

Delaware Performance Appraisal System II: DPAS Il for Teachers

Text(s): Precise information regarding the textbook(s) for this class, please visit the bookstore website at
http://www.wilmu.edu/bookstore

Course Materials and Reading List:
Assignments and Grading:

1.
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https://www.doe.k12.de.us/cms/lib/DE01922744/Centricity/Domain/375/2016_Component_Rubric_DPASTeachers.pdf
http://www.wilmu.edu/bookstore
http://grammar.ccc.commnet.edu/grammar/index.htm

students?

6. What are some practices of the American classroom that may be different from schooling in another culture or
country? How do you attempt to negotiate the differing rules, practices, and expectations?

7. As the ESL teacher how do you engage students in classroom and school behavior expectations, with
consideration of their cultural backgrounds that will impact classroom behaviors.

8. How do the processes and techniques for questioning for a class of English language learners differ from those
of a class of native speakers?

9. As an example, how would you modify your instruction to accommodate students who have recently arrived in
your class mid-year knowing little English?

3|Page



Learning/Performance Outcomes: Standard 2- Planning and Implementing Instruction: Candidates plan
supportive environments for ELLSs, design and implement standards-based instruction using evidence-based, ELL-
centered, interactive approaches. Candidates make instructional decisions by reflecting on individual ELL outcomes and
adjusting instruction. Candidates demonstrate understanding of the role of collaboration with colleagues and
communication with families to support their ELLs’ acquisition of English language and literacies in the content areas.
Candidates use and adapt relevant resources, including appropriate technology, to effectively plan, develop, implement,
and communicate about instruction for ELLs.

LEARNING OUTCOMES

2a Candidates demonstrate knowledge of how dynamic academic, personal, familial, cultural, and social
contexts, including sociopolitical factors, impact the education of ELLSs.

2b Candidates demonstrate knowledge of research and theories of cultural and linguistic diversity and
equity that promote academic and social language learning for ELLs.

2c Candidates devise and implement methods to understand each ELL’s academic characteristics,

including background knowledge, educational history, and current performance data, to develop
effective, individualized instructional and assessment practices for their ELLs.

2d Candidates devise and implement methods to learn about personal characteristics of the individual
ELL (e.g. interests, motivations, strengths, needs) and their family (e.g., language use, literacy
practices, circumstances) to develop effective instructional practices.

Learning/Performance Outcomes: Standard 4- Assessment and Evaluation: Candidates apply assessment principles
to analyze and interpret multiple and varied assessments for ELLs, including classroom-based, standardized, and
language proficiency assessments. Candidates understand how to analyze and interpret data to make informed decisions
that promote English language and content learning. Candidates understand the importance of communicating results to
other educators, ELLS, and ELLs’ families.

| LEARNING OUTCOMES |
4a Candidates apply knowledge of validity, reliability, and assessment purposes to analyze and
interpret student data from multiple sources, including norm-referenced and criterion-
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Structured External A Assignment: STRUCTURE OF ENGLISH LANGUAGE IN ELL

Structured External Assignment (SEA) A: Through a series of ongoing activities, candidates will evaluate language as an integrative
system by analyzing Standard English and dialect in our society today in order to consider: What is Standard English? What is the role of
dialect in the classroom? Should students be taught Standard English? Should students be required to use Standard English in the
classroom? What types of cultural and language differences do my students bring to the classroom? How might these cultural and
language differences become challenges to instruction and learning in the classroom? How do | utilize these differences to the benefit of
all learners? Do | model Standard English in the classroom? How is Standard English used in my classroom? These activities will take
into consideration the interrelationships of language, cultural, historical and legal contexts and implication as well as the effect of these
factors on development in order to support ESOL students’ learning processes. This Structured External Assignment is to be completed on
your E-Folio site under the course MLL 7401.

MEASURED PROGRAM COMP/TESOL STANDARD:

la. Candidates demonstrate knowledge of English language structures in different discourse contexts to promote acquisition of reading,
writing, speaking, and listening skills across content areas. Candidates serve as language models for ELLSs.

1b. Candidates demonstrate knowledge of second language acquisition theory and developmental process of language to set expectations
for and facilitate language learning.

1c. Candidates demonstrate knowledge of language processes (e.g., interlanguage and language progressions) to facilitate and monitor
ELLs’ language learning in English.

1d Candidates apply knowledge of English academic language functions, learning domains, content-specific language and discourse
structures, and vocabulary to promote ELLSs’ academic achievement across content areas.

2a Candidates demonstrate knowledge of how dynamic academic, personal, familial, cultural, and social contexts, including sociopolitical
factors, impact the education of ELLs.

2b Candidates demonstrate knowledge of research and theories of cultural and linguistic diversity and equity that promote academic and
social language learning for ELLSs.

2c Candidates devise and implement methods to understand each ELL’s academic characteristics, including background knowledge,
educational history, and current performance data, to develop effective, individualized instructional and assessment practices for their
ELLs.

2d Candidates devise and implement methods to learn about personal characteristics of the individual ELL (e.g., interests, motivations,
strengths, needs) and their family (e.g., language use, literacy practices, circumstances) to develop effective instructional practices.

3a Candidates plan for culturally and linguistically relevant, supportive environments that promote ELLS’ learning. Candidates design
scaffolded instruction of language and literacies to support standards and curricular objectives for ELLS’ in the content areas.

3b Candidates instruct ELLs using evidence-based, student-centered, developmentally appropriate interactive approaches.

3c Candidates adjust instructional decisions after critical reflection on individual ELLS’ learning outcomes in both language and content.
3d Candidates plan strategies to collaborate with other educators, school personnel, and families in order to support their ELLS’ learning
of language and literacies in the content areas.

3e Candidates use and adapt relevant materials and resources, including digital resources, to plan lessons for ELLSs, support
communication with other educators, school personnel, and ELLs and to foster student learning of language and literacies in the content
areas.
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SEA A Scoring Rubric

| | Novice Emerging Proficient (TARGET) Advanced Performance
Written

transcripts of 3
conversations
with varying
participants.
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Structured External Assignment B: STRUCTURE OF ENGLISH LANGUAGE IN ELL

Structured External Assignment (SEA) B: Through a series of ongoing activities, candidates will evaluate language as an
integrative system by analyzing Standard English and dialect in our society today in order to consider: What is Standard
English? What is the role of dialect in the classroom? Should students be taught Standard English? Should students be
required to use Standard English in the classroom? What types of cultural and language differences do my students bring to
the classroom? How might these cultural and language differences become challenges to instruction and learning in the
classroom? How do | utilize these differences to the benefit of all learners? Do | model Standard English in the classroom?
How is Standard English used in my classroom? These activities will take into consideration the interrelationships of
language, cultural, historical and legal contexts and implication as well as the effect of these factors on development in order to
support ESOL students’ learning processes. This Structured External Assignment is to be completed on your E-Folio site under
the course MLL 7401.

MEASURED PROGRAM COMP/TESOL STANDARD:

la. Candidates demonstrate knowledge of English language structures in different discourse contexts to promote acquisition
of reading, writing, speaking, and listening skills across content areas. Candidates serve as language models for ELLs.

1b. Candidates demonstrate knowledge of second language acquisition theory and developmental process of language to set
expectations for and facilitate language learning.

1c. Candidates demonstrate knowledge of language processes (e.g., interlanguage and language progressions) to facilitate and
monitor ELLs’ language learning in English.

1d Candidates apply knowledge of English academic language functions, learning domains, content-specific language and
discourse structures, and vocabulary to promote ELLs’ academic achievement across content areas.

3a Candidates plan for culturally and linguistically relevant, supportive environments that promote ELLS’ learning. Candidates
design scaffolded instruction of language and literacies to support standards and curricular objectives for ELLS’ in the content
areas.

3b Candidates instruct ELLs using evidence-based, student-centered, developmentally appropriate interactive approaches.

3c Candidates adjust instructional decisions after critical reflection on individual ELLS’ learning outcomes in both language
and content.

3d Candidates plan strategies to collaborate with other educators, school personnel, and families in order to support their
ELLs’ learning of language and literacies in the content areas.

3e Candidates use and adapt relevant materials and resources, including digital resources, to plan lessons for ELLS, support
communication with other educators, school personnel, and ELLs and to foster student learning of language and literacies in
the content areas.
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SEA B Scoring Rubric

Novice

Emerging

Proficient (TARGET)

Advanced Performance

Cross curricular
planning

TESOL: 3.a.1,3.b.2

Lesson addresses one content
area through instructional
strategies and activities, but
may lack coherence.

Lesson addresses more than
two content areas through
instructional strategies and
activities.

Lesson clearly, thoroughly, and
coherently addresses two content
areas through instructional
strategies and activities.

Lesson clearly, thoroughly, and
coherently addresses more than
two content areas through
instructional strategies and
activities.

ELL language skill
incorporation

TESOL: 3.a.1,3.b.1,

Lesson incorporates three
areas (listening, speaking,
reading, and writing) of ELL
language development.

Lesson incorporates all four
areas (listening, speaking,
reading, and writing) of ELL
language development.

Lesson clearly, and thoroughly,
incorporates all four areas
(listening, speaking, reading, and
writing) of ELL language

Lesson clearly, thoroughly, and
seamlessly incorporates all four
areas (listening, speaking, reading,
and writing) of ELL language

3.b.2,3.b.3,3.b4, development. development.

3.b.5,3h.6,3b.7,

3b.8,5al

Socially and Lesson incorporates two Lesson incorporates three Lesson clearly, thoroughly, and Lesson clearly, thoroughly, and
culturally activities or teaching moments | activities or teaching moments | seamlessly incorporates four seamlessly incorporates five or

appropriate
language use

TESOL: 3.a.2, 3.a.3,
3.cl

that address the use of English
in socially and culturally
appropriate ways.

that address the use of English
in socially and culturally
appropriate ways.

activities or teaching moments
that address the use of English in
socially and culturally appropriate
ways.

more activities or teaching
moments that address the use of
English in socially and culturally
appropriate ways.

Grammar
instruction
TESOL:1.a.1,1.a.2

Lesson incorporates grammar
instruction which addresses
two linguistic levels of
phonology, morphology,
syntax, semantics, and
pragmatics.

Lesson incorporates grammar
instruction which addresses
three linguistic levels of
phonology, morphology,
syntax, semantics, and
pragmatics.

Lesson clearly and thoroughly
incorporates grammar instruction
which addresses linguistic levels
of phonology, morphology, syntax,
semantics, and pragmatics.

Lesson clearly, thoroughly, and
seamlessly incorporates grammar
instruction which addresses
linguistic levels of phonology,
morphology, syntax, semantics, and
pragmatics.
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Do You Speak American? Reflection Assignments

Students will complete online readings and activities related to the Do You Speak ~ American?
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Weekly Grammar Quizzes
Students will spend a portion of each class refining their understanding of the English language by examining grammar knowledge.

Performance 1 2 3 4 5
Level UNSATISFACTORY DEVELOPING ACCEPTABLE TARGET EXEMPLARY
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References

Many significant publications can now be found on the internet. This list of suggested resources provides links to course related
topics, but is only a small selection of links that may be accessed to supplement your learning. They are presented in this format in
order that you may access them easily. This list will be updated for active links and information on a yearly basis, minimally.

General:

www.eslcafe.com
www.eduplace.com
http://www.funbrain.com/
http://www.brainpop.com/
http://www.eslgold.com/
http://www.eslpartyland.com/
http://www.pdictionary.com/
http://www.readingmatrix.com/
Www.manythings.org
http://adesl.org/
www.everythingesl.net
http://www.cal.org/
http://www.ncela.gwu.edu/
http://www.gse.harvard.edu/hfrp/projects/fine.html

Language Structure:
http://www.autoenglish.org/freeexercises.htmhttp://edunet.com/english/grammar
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http://www.eslcafe.com/
http://www.eduplace.com/
http://www.funbrain.com/
http://www.brainpop.com/
http://www.eslgold.com/
http://www.eslpartyland.com/
http://www.pdictionary.com/
http://www.readingmatrix.com/
http://www.manythings.org/
http://a4esl.org/
http://www.everythingesl.net/
http://www.cal.org/
http://www.ncela.gwu.edu/
http://www.gse.harvard.edu/hfrp/projects/fine.html
http://www.autoenglish.org/freeexercises.htm
http://edunet.com/english/grammar
http://englishplus.com/grammar
http://www.englishclub.com/
http://www.english-zone.com/index.php?ID=1
http://www.readwritethink.org/
http://www.ncte.org/
http://www.onestopenglish.com/
http://www.pbs.org/speak/education
http://www.childdevelopmentinfo.com/development/language_development.shtml
http://www.asha.org/public/speech/development/default.htm

Second Language Acquisition:
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http://www.ncela.gwu.edu/
http://www.cal.org/
http://sdkrashen.com/
http://www.hw.ac.uk/langWWW/icsla/icsla.htm#Applying
http://earthrenewal.org/secondlang.htm
http://esl.fis.edu/teachers/support/cummin.htm
http://www.fonetiks.org/
http://www.sadlier-oxford.com/phonics/control_page/front2.htm
http://www.storylineonline.net/
http://www.starfall.com/
http://www.seussville.com/university/reading/
http://readwritethink.org/materials/letter_generator/
http://kids.nationalgeographic.com/
https://owl.english.purdue.edu/owl/resource/560/01/

