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WILMINGTON UNIVERSITY 
COLLEGE OF EDUCATION 

SYLLABUS 
 

Foundations of Reading 
 
COURSE NUMBER: MRD 6202 
 
COURSE TITLE: Foundations of Reading 
 
FACULTY INFORMATION 
 
COURSE DESCRIPTION 
Candidates will investigate current research practices that are used to teach students of all levels to read: 
regular classroom, special education, bilingual education, and remedial readers. Topics include 
background and linguistic knowledge, syntax, semantics and phonology, concepts of print, phoneme 
awareness, knowledge of the alphabetic principle and letter knowledge, concept and word knowledge.  
 
MINIMUM TIME REQUIREMENTS (in clock hours): 

Teacher Led Instruction SEA Fieldwork/Clinical Lab External Learning 
35 5 0 0 70 

 
 

College Education Program Attributes 
The manner in which we prepare 
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• The role of cultural, ethnicity, and linguistic diversity 
• Formal reading instruction should begin at a early age 
• Greatest indicator of their ability to achieve in school is the degree to which the children 

develop in language, reading, and writing 
 
Program Competencies: Instruction: Teacher of Reading 
 
Professional Standards:  International Literacy Association (ILA) Standards for Reading 
Professionals: Classroom Teachers (Adapted from Standards for the Preparation of Literacy 
Professionals 2017.) 
   
Wilmington University Graduation Competencies: Graduate Graduation Competencies  
 
Technology Standards: International Society for Technology Teacher Standards 
TEXTBOOK: 

TITLE: Teach Them All to Read: Catching the Kids Who Fall Through the Cracks  
AUTHOR: Elaine McEwan 
PUBLISHER: Corwin Press A Sage Company 
EDITION: 2nd Edition 
YEAR: 2009 
ISBN: 978-1-4129-6498-2 

 
Course Materials and Reading List:  Course Materials and Reading List can be accessed 
below under Course Information and Course Schedule. 
 
Assignments and Grading  
Complete the Paradigm Shift planning organizer with explanations of the various paradigms 
that McEwan 

 

Complete the Frayer Diagram for Phonemic Awareness; Definition, Examples, Characteristics, 
and Non-examples 

 

Complete the planning graphic organizer on Phonemic Awareness at the end of class as a 
summarizing activity for the SEA end-of-course activity 

 

Complete the graphic organizer Types of Words Found in Primary Texts  
Complete the T-Chart graphic organizer  
Review the Next Steps Chart graphic  
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SEA Rubric. (Is located in Appendix A.)  
COURSE OUTLINE AND WEEKLY SCHEDULE 

It is expected that all candidates will read the appropriate materials for the assignment each 
week and that all candidates will read the assignments and scoring rubrics for the assignments 
to determine the expectations for the assignments. The instructor reserves the right to change 
the syllabus, assignments, and point values during the course. 

 
Week Readings Activities and Assignments 

1 Readings: 
• Read McEwan Text, 

Introduction and Chapter 1 
Phonemic Awareness 

• Review Power Point about 
Paradigm Shifts that must 
change to meet goals for all 
kids reading 

• Read “What is a Paradigm 
Shift,” and “Theories of 
Behavior Change.” 

• Read “The 90/90/90 
Schools: A Case Study,” 
Doug Reeves research on 
exemplary schools. 

• Review Power Point on 
Phonemic Awareness 

• Read Louisa Moat’s article 
on “Teaching Decoding” 

• Review Walpole’s Stairway 
to Reading Proficiency and 
the alternate Reading Skills 
Pyramid. 

Activities/Assignments: 
1. Reading Assignments as listed below 
2. Complete the Paradigm Shift planning 

organizer 
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5 Readings: 

• Read Text, Chapter 6, 
Comprehension 

• Review Power Point on 
Teaching Comprehension 

• Read Hirsch article: Reading 
Comprehension Requires 
Word and World Knowledge 

• Read the information about 
Marzano’s High Yield 
Instructional Strategies  

• Read Getting Acquainted 
with the Essential Nine 

• Review LFS focus chart on 
top five Strategies that Most 
Impact Achievement 

 

Activities/Assignments:  
1. Reading assignments listed below 
2. Complete Fig. 6.2, Seven Cognitive 

Strategies of Highly Effective Readers 
graphic organizer. 

3. Complete the chart on the eight research-
based (Marzano) Extending Thinking 
Strategies as presented in the Learning 
Focused Solutions (Thompson) format, in the 
graphic organizer provided. 

4. Address Blackboard Question 
5. Complete the SEA planning organizer for 

Comprehension. 

6 Readings: 
• Read Text, Chapter 7, 

Reading a Lot 
• Review Power Point on 

Reading A Lot 
• Read the two page concept 

paper about why a school 
district should develop a 
School/District –wide 
Literacy Plan. 

• Read Introduction and 
Chapters 1 and 2 of 
Delaware Literacy Resource 
Guide about how to develop 
and implement a School-
wide Literacy Plan (2009). 

• Read the Literacy Plan 
Structure by the Oregon 
Reading First Center on 
Teaching and Learning 
(2010). 

 

Activities/Assignments:  
1. Readings as assigned below 
2. Words to Know about Reading A Lot (Fig. 

7.2) Observe your students during a reading 
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at your PLC meeting.  Finally, you will 
complete the narrative reflection about the 
PLC meeting and the training you 
provided in an audio format so that your 
classmates may review it.  You may use a 
podcast, add audio to a brief PowerPoint, 
or use a program such as that one found at 
http://www.screencast-o-matic.com/ 

There is no planning organizer for the Five 
Elements of Lit Program SEA this week because 
all areas have now been covered.  The SEA is due 
week 7. 

7 Readings: 
• Read Text Chapters 8 and 9 

on  Writing and Creating a 
Reading Culture 

• Review remainder of Power 
Point on Reading A Lot, 
Writing, and A Reading 
Culture 

• Read the remaining chapters 
of  DE Literacy Resource 
Guide 

Activities/Assignments: 
1. Readings as listed below 
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Students who have registered for a course and never attended the class will receive a grade of NA (never 
attended). Early departures and late arrivals will be cumulative toward class absences. It is the student’s 
responsibility to obtain and complete assignments on the due dates. Students who register and enter the 
course on the drop/add date have four days to complete the first week’s assignments. 
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literature on reading and its implications for reading instruction (NIH Publication No. 00-4769). 

Washington, DC: U.S. Government Printing Office. Retrieved from 

http://www.nationalreadingpanel.org/ 

Saskatchewan Learning. (2002). English language arts: A curriculum guide for elementary level. 

Retrieved from http://www.sasked.gov.sk.ca/docs/ela/speaking01.html 

Short, D., & Echevarria, E. (2004/2005). Teacher skills to support English language learners. Educational 

Leadership, 62, 8-13. 

SIL International (1999) Schema theory of learning. Retrieved from 

http://www.pnglanguages.org/lingualinks/literacy/ImplementALiteracyProgram/DevelopmentalT

heoriesOfLearnin.htm 

Washington State University. (n.d.) The fluency project. Retrieved from http://www.fluency.org/ 

Zull, J. (2003) What is "The art of changing the brain?" Retrieved from 

http://www.newhorizons.org/neuro/zull.htm  
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STANDARD 1. RUBRIC Foundational Knowledge 
CeCRAM STRUCTURED EXTERNAL ASSIGNMENT 

COURSE: MRD 6202  TITLE: Foundation of Reading 
Standard 1 Foundational Knowledge: Candidates demonstrate knowledge of the major theoretical, conceptual, and evidence-based foundations 
of the appropriate learners who they teach (K/primary, elementary/intermediate, middle or high school) literacy and language and the ways in 
which they interrelate. 
 
Graduation Competency: Written Communication 
EVALUATED ASSIGNMENT:  
Create a visual display that addresses the five elements of literacy as defined by the National Reading Panel: (1) Alphabetic: Phonemic Awareness, 
(2) Alphabetic Phonics, (3) Fluency, (4) Comprehension: Vocabulary, and (5) Comprehension: Text Comprehension. The product includes 
information for each of the five literacy categories: (1) a theoretical definition for each element and three features for every element, (2) two 
instructional resources that meet the learning needs of a diverse population (one print and one non-print-based materials); (3) two instructional 
strategies and an explanation of their implementation/methodologies for a specific grade-level, and (4) two authentic assessment strategies with an 
explanation of their effectiveness for a specific grade-level. *Properly cited resources and information are required for the project to be graded.  
 TASKSTREAM ASSIGNMENT: This required assignment must be uploaded into the e

-
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an example or an 
imprecise 
explanation for 
implementing an 
instructional 
practice, and (4) 
either providing 
an example or an 
imprecise 
explanation for 
the effectiveness 
of an assessment 
strategy.   
 
The product 
lacks depth and 
important of 
information for 
all teachers.  

instructional practices 
and (4) either 
providing an example 
or a sketchily 
explanation for 
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• Exhibit competence 
in writing for 
specific purposes, 
diverse audiences, 
and genres. 

• Correctly and 
ethically presents 
scholarly writing 
utilizing the selected 
citation and writing 
style deemed 
appropriate for the 
student’s program of 
study.  
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STANDARD 6. RUBRIC Professional Learning and Leadership 
CeCRAM STRUCTURED EXTERNAL ASSIGNMENT/RUBRIC 

COURSE: MRD 6202  TITLE: Foundation of Reading 
Program Competency Standard 6: Professional Learning and Leadership 
Candidates are lifelong learners who reflect upon practice; use ongoing inquiry to improve their professional practice; advocate for students and 
their families to enhance students’ literacy learning. 
 
GRADUATION COMPETENCY: Ethics 
 
EVALUATED ASSIGNMENT: Professional Learning Communities: Identify a reading topic to present to your professional learning 
community, provide an agenda of the meeting and minutes of the meeting. If a product is distributed, please include that document.  Write a 
reflection, explaining the following elements: (1) ways you worked collaborative with other educators, (2) your professional growth and enhanced 
leadership skills as a result of conducting a professional learning session (i.e., how did you select the reading topic), (3) methods that ensure 
instructional practices are used that promote equity for all students, and (4) the influence of local, state, or national policy decisions that impacted 
the meeting. 
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Appendix C. Rubrics 
Instructors: You may use this detailed rubric in order to derive a score for the Structured External Assignment/CeCram/Program Competency 
assignment.  
EVALUATED ASSIGNMENT:  
Create a visual display that addresses the five elements of literacy as defined by the National Reading Panel: (1) Alphabetic: Phonemic Awareness, 
(2) Alphabetic Phonics, (3) Fluency, (4) Comprehension: Vocabulary, and (5) Comprehension: Text Comprehension.  
Instructors: You may use this detailed rubric in order to derive a score for the Structured External Assignment 

Scoring Elements 
PC# 1 

Performance 
Indicator 

Emerging (1) Beginning (2) Emergent (3) Proficient (4) Transformative (5) 

Aspects of Literacy/ 
Definition and 
Examples 
 

Candidate lists all 
five aspects of 
literacy. 

Candidate’s 
presentation 
addresses two 
aspects of literacy, 
includes definitions 
and at least one 
example of each.  

Candidate’s 
presentation 
addresses three 
aspects of literacy, 
with definitions and 
at least two 
examples of each. 

Candidate’s 
presentation 
addresses four 
aspects of literacy, 
with definitions 
and at least two 
examples of each. 

Candidate’s presentation addresses 
all five aspects of literacy, with 
definitions, working and 
theoretical and at least three 
examples of each. 

Instructional 
Materials 
 

Presentation 
includes no 
mention of 
appropriate 
materials. 

Presentation 
includes reference 
list of three or four 
examples of 
materials for all five 
aspects of literacy. 

Presentation 
includes one actual 
sample/photograph/ 
descriptive 
information about 
appropriate 
instructional 
activities for all 
aspects. 

Each aspect of 
literacy is 
represented by two 
different types of 
instructional 
materials for all 
aspects of literacy. 

Each aspect of literacy is 
represented by two different types 
of instructional materials for all 
aspects of literacy.  The materials 
represented would meet the needs 
of diverse learning styles and 
include print and non print 
material. 

Classroom Examples 
 

Classroom 
examples are 
included, or are not 
inclusive of all 5 
aspects of literacy. 

One classroom 
example of 
incorporating each 
aspect of literacy is 
included and is 
grade level 
appropriate. 

One classroom 
example of 
incorporating each 
aspect of literacy is 
included, is grade 
level appropriate,  

One classroom 
example of 
incorporating each 
aspect of literacy 
is included and is 
grade level 
appropriate. 

Two examples are given that 
demonstrate classroom 
incorporation for each area are 
included, are grade level 
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 authentic. not encompass all 
aspects of literacy. 

assessment for each 
area of literacy is 
included. 

assessment for 
each area are 
included.  

included with feedback from 
candidate regarding the perceived 
effectiveness of each as it relates 
to their specific grade level. 

 
 

 
Weekly Discussion Post Rubric (5 pts.) 

 
Points 

 
2 

 
The student’s posts/threads thoroughly discuss the question and/or give a complete response to the Discussion Board 
question.  There is an indication that the student has read the additional online material.  (Response posted by Tuesday 
evening, 7:00pm.) 

 
2 

 
The student posts his/her own question/response, and responds/answers at least one other student’s post for each discussion 
board question.  (Response posted by Thursday evening, 7:00pm.) 

 
1 

 
The student is engaged in the class discussion and participates regularly (does not wait until the last night to post and respond 
to threads.) 

 
Generic Graphic Organizer Rubric (This will be used unless otherwise specified.) 

 
Program Competency Standard 1:  Foundational Knowledge 

 
Candidates demonstrate knowledge of the major theoretical, conceptual, and evidence-based foundations of the appropriate learners who they 
teach (K/primary, elementary/intermediate, middle or high school) literacy and language and the ways in which they interrelate. 
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CeCRAM/Structured External assignments that measure program competencies for this course must be uploaded into E-Folio.  Failure to 
upload the assignment will automatically result in a failing score for the assignment. 
 
Emerging (1) 

 
Delivery is inadequate in meeting requirements of the task; student says practically nothing, focuses primarily on 
irrelevant material, is highly egocentric, ignores purpose of the activity, provides no artifacts of presentation to PLC peers 

 
Beginning (2) 

 
Content is minimal in meeting requirements of the task; student doesn’t provide enough content to meet requirements, 
includes some irrelevant material, wanders off topic, uses words and concepts that are inappropriate for the knowledge and 
experience of the audience, provides some artifacts of presentation made to PLC peers. 

 
Emergent (3) 
 

 
Delivery is adequate in meeting requirements of the task; student provides enough content to meet requirements, focuses 
primarily on relevant content, sticks to topic, uses words and concepts which are appropriate to the knowledge and 
experience of the audience, provides appropriate artifacts of presentation made to PLC peers. 

 
Proficient (4) 

 
Delivery is superior in meeting requirements of the task; student provides variety of material appropriate to task, including 
generalizations, details, examples, student adapts to the knowledge and experience of the audience, makes explanations 
and clarifications as necessary, provides appropriate artifacts of presentation made to PLC peers that can be used by 
colleagues in the future. 

 
 


