
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-transforming-literacy-teacher-preparation.pdf
https://www.literacyworldwide.org/get-resources/standards/standards-for-reading-professionals
https://www.literacyworldwide.org/get-resources/standards/standards-for-reading-professionals


http://www.wilmu.edu/academics/competencies.aspx#graduate
http://www.wilmu.edu/academics/competencies.aspx#graduate
https://www.iste.org/standards/for-administrators
https://www.doe.k12.de.us/Page/3752
https://www.doe.k12.de.us/cms/lib/DE01922744/Centricity/Domain/375/2016_Component_Rubric_for_Specialists.pdf
http://www.wilmu.edu/bookstore
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Reading/ Literacy Specialist 

Learning Outcome 1 – Foundational Knowledge Candidates demonstrate knowledge of 
major theoretical, conceptual, historical, and evidence-based foundations of literacy and 
language, the ways in which they interrelate, and the role of the reading/literacy specialist 
in schools.  (Standard 1) 
 

 
Learning Activities/Performance Tasks:  

 
 

 
 
 
Learning Outcome 2 – Curriculum and Instruction:  
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Learning Outcome 4 – Diversity and Equity:  Candidates demonstrate knowledge of 
research, relevant theories, pedagogies, and essential concepts of diversity and equity; 
demonstrate an understanding of themselves and others as cultural beings; create 
classrooms and schools that are inclusive and affirming; advocate for equity at school, 
district, and community levels. (Standard 4) 
 

Learning Activities/Performance Tasks:  
 

3.2 Collaborate with colleagues to administer, interpret, and use data for decision 

making about student assessment, instruction, intervention, and evaluation for 

individual and groups of students. 

4.1 Demonstrate knowledge of foundational theories about diverse learners, equity, and 

culturally responsive instruction. 
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WILMINGTON UNIVERSITY 
COLLEGE OF EDUCATION/ MRD PROGRAM 

STRUCTURED EXTERNAL ASSIGNMENT A 
 

COURSE:  MRD 7801  TITLE:  Language Development 
 
MEASURED PROGRAM COMPETENCIES ILA Standards: 
 
Reading/ Literacy Specialist 
International Literacy Association: Foundational Knowledge 1.3, Curriculum and Instruction 2.1, 2.4 Assessment and Evaluation 
3.1, 3.2, 3.4, Diversity and Equity 4.1 

 
Candidates create and engage their students in literacy practices that develop awareness, understanding, respect and a valuing of 
differences in our society. As a result, candidates: 
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STRUCTURED EXTERNAL ASSIGNMENT: Part 1: Participate in a guided learning experience to identify Form, Content and Usage using a 
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PART 2: ILA 4.1  
Demonstrate knowledge of foundational 
theories about diverse learners, equity, 
and culturally responsive instruction. 

Given a specific case 
history, the candidate 
discussed only one way 
exceptional conditions 
can interact with an 
individual’s experience 
with and their use of 
language.  

Given a specific case 
history, the candidate 
discussed two ways 
exceptional conditions 
can interact with an 
individual’s experience 
with and their use of 
language.  

Given a s
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Assignment: Oral Language Calendar (15%) 

 

 

 

Scoring Elements  Unsatisfactory 1  Emerging 2  Basic 3  Proficient 4  Distinguished 5  Score (points)  
Complete a calendar 
for 20-25 days that 
includes one activity 
for language 
development for 
each day.  

Not attempted  10 days  15 days  20 days  25 days  X3  

Clearly indicate if it 
is for parent or 
teacher use.  

Not attempted  Not indicated clearly.  Clearly states parent 
or teacher focus.  

Calendar provides 
opportunities for use 
by both teacher and 
parent with few 
modifications.  

Calendar includes 
information for how 
the activity is 
connected to 
curriculum.  

X2  

Evidence of how 
these activities will 
be demonstrated in 
the areas of 
semantics, syntax 
and conversation 
(pragmatics)  

Not attempted  Evidence in one area, 
semantics, syntax or 
conversation 
(pragmatics)  

Evidence in two 
areas, semantics, 
syntax or 
conversation 
(pragmatics)  

Evidence 
demonstrated by 
one example in all 
three areas, 
semantics, syntax or 
conversation 
(pragmatics)  

Evidence 
demonstrated by 
two examples in all 
three areas, 
semantics, syntax or 
conversation 
(pragmatics)  

X2  

State the age level 
for activities’ focus 
and they are 
appropriate for age 
level.  

Not attempted  Not indicated clearly.  Clearly states target 
age or grade. (3)  

Age level stated, but 
questionable if they 
are appropriate for 
age level. (4)  

Age level stated and 
age appropriate 
activities developed 
(5)  

 

Total        
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http://search.ebscohost.com/login.aspx?direct=true&db=aph&AN=133788702&site=ehost-live
http://search.ebscohost.com/login.aspx?direct=true&db=aph&AN=133788702&site=ehost-live
http://search.ebscohost.com/login.aspx?direct=true&db=aph&AN=131456629&site=ehost-live
http://search.ebscohost.com/login.aspx?direct=true&db=aph&AN=131456629&site=ehost-live
http://search.ebscohost.com/login.aspx?direct=true&db=aph&AN=109984928&site=ehost-live
http://search.ebscohost.com/login.aspx?direct=true&db=aph&AN=109984928&site=ehost-live
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