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is the student’s responsibility to obtain and complete assignments on the due dates. Students who
register and enter the course on the drop/add date have four days to complete the first week’s

assignments.

Reading/ Literacy Specialist
Learning Outcome 1 - Foundational Knowledge Candidates demonstrate knowledge of major
theoretical, conceptual, historical, and evidence-based foundations of literacy and language, the
ways in which they interrelate, and the role of the reading/literacy specialist in schools. (Standard

1)

Learning Activities/Performance Tasks:

Learning Outcome 2 — Curriculum and Instruction: Candidates use foundational knowledge to
design literacy curricula to meet needs of learners, especially those who experience difficulty with
literacy; design, implement, and evaluate small-group and individual evidence-based literacy
instruction for learners; collaborate with teachers to implement effective literacy practices.
(Standard 2)

Learning Activities/Performance Tasks:

Learning Outcome 3 — Assessment and Evaluation: Candidates understand, select, and use valid,
reliable, fair, and appropriate assessment tools to screen, diagnose, and measure student literacy
achievement; inform instruction and evaluate interventions; assist teachers in their understanding
and use of assessment results; advocate for appropriate literacy practices to relevant stakeholders.
(Standard 3)
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Learning Activities/Performance Tasks:

Learning Outcome 4
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WILMINGTON UNIVERSITY
COLLEGE OF EDUCATION/ MRD PROGRAM
SEA & SCORING RUBRIC A: DEVELOPING SKILLS
CAEP ASSESSMENT 5 (ILA)

Course: MRD 7802 TITLE: Process and Acquisition of Literacy
READING/ LITERACY SPECIALIST
International Literacy Association: Instruction: 2.4; Assessment 3.1, 3.2,3.4; Diversity: Standard 4:4.3

2.4 Collaborate with and coach school-based educators in developing, implementing, and evaluating literacy instructional practices and
curriculum.

3.1 Demonstrate understanding of the purposes, attributes, formats, strengths/limitations (including validity, reliability, inherent
language, dialect, cultural bias), and influences of various types of tools in a comprehensive literacy and language assessment system and
apply that knowledge to using assessment tools.

3.2 Collaborate with colleagues to administer, interpret, and use data for decision making about student assessment, instruction,
intervention, and evaluation for individual and groups of students.

3.4 Explain assessment results and advocate for appropriate literacy and language practices to a variety of stakeholders, including
students, administrators, teachers, other educators, and parents/ guardians in both oral and written communication.

4.3 Create and advocate for inclusive and affirming classroom and school environments by designing and implementing instruction that is
culturally responsive and acknowledges and values the diversity in their school and in society.
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| Performance Level Novice Emerging Proficient (TARGET) Advanced Performance

7|Page



| Performance Level | Novice | Emerging | Proficient (TARGET) Advanced Performance

ILA34 Letter to parent offers Letter to parent offers
Explain assessment results and feedback regarding general feedback

advocate for appropriate literacy and student’s level of regarding student’s level of
language practices to a variety of performance with 3 performance with 4
stakeholders, including students, learning activities to help learning activities to help
administrators, teachers, other support the student’s support the student’s
educators, and parents/ guardians in learning at home. Using a learning at home. Using a
both oral and written communication. variety of digital- age media  variety of digital- age
(Reading/Literacy Specialist) and formats. media and formats.

ISTE: 3
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PART 3: Writing Activity: Use writing samples that are provided on CANVAS/Canvas. Determine the developmental stage of writing.
Discuss the implications as they relate to literacy instruction.

PART 4: Timeline: Create a time line of the (instructional) history of reading and writing, beginning with the advent of the printing press.
(Recommende
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development throughout the
grades and its relationship

with other aspects of literacy.

(Reading/Literacy
Specialist)

instructional practice, an
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PART 4: Historical Candidates’ product
Perspectives

ILA1.4

Demonstrate knowledge
of the historical and
evidence-based
foundations related to the
role of the
reading/literacy specialist.
Reading/ Literacy
Specialist
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WRITING RUBRIC: LITERACY PROGRAMS

UNSATISFACTORY ’ DEVELOPING ’ ACC EPTABLE ‘ TARGET EXEMPLARY
1. Writing has a clear

direction/ controlling

APPROPRIATE TO GRADUATE LEVEL:

TOTAL: __ /30

MECHANICS: Punctuation, capitalization

USAGE: Correct and effective word use, especially homophones
GRAMMAR: Correct subject/verb agreement, syntax, complete sentences
SPELLING: Shows evidence of proofreading for spelling

Developed by Kate Cottle and Revised 9/30/2010; adapted by Kathryn Brown 2015
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MRD VIDEO RUBRIC
This course aligns with specific DPAS Il Components which are included in the syllabus. Before submitting your videos, annotate the
evidence of meeting each criteria within this specific course. Provide a Table of Contents that will identify the specific DPAS Il connections.
Instead of a page number, list the time code. You may also use a series of multiple, shorter video clips in some cases, but please check with
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