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College of Education

Diagnosis and Correction of Reading Difficulties

Course Number: MRD 7
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Program Theory and Foundation ILA Position Statement on Literacy Specialists
Link to TaskStream to the Program Theory will be housed at the top of your program on
TaskStream.

Program Competencies: MEDRD Standards
Professional Standards: International Literacy Association Standards for Reading Professionals

Wilmington University Graduate Graduation Competencies: Graduate Graduation
Competencies

Technology Standards: International Society for Technology Administrator Standards

Delaware Performance Appraisal System II: DPAS |l for Specialists

Text(s): Precise information regarding the textbook(s) for this class, please visit the
bookstore website at http://www.wilmu.edu/bookstore

Additional Course Information and Schedule of Class Activities will be posted on the course
Canvas site
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https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-transforming-literacy-teacher-preparation.pdf
http://www.wilmu.edu/education/medrd_program.aspx
https://www.literacyworldwide.org/get-resources/standards/standards-for-reading-professionals
http://www.wilmu.edu/academics/competencies.aspx#graduate
http://www.wilmu.edu/academics/competencies.aspx#graduate
https://www.iste.org/standards/for-administrators
https://www.doe.k12.de.us/Page/3752
https://www.doe.k12.de.us/cms/lib/DE01922744/Centricity/Domain/375/2016_Component_Rubric_for_Specialists.pdf
http://www.wilmu.edu/bookstore

Specialist DPAS II: Component 3E: Professional Consultation and Collaboration: Using
Assessment Data in Planning and Delivery of Services

Specialist DPAS Il: Component 4: B : Professional Responsibilities: Recording Data in a
Student Record System

Please note that this assessment requires video. Please refer to rubric in this syllabus.

Create a tutoring plan for each student based on the assessment data. Provide literacy
services by tutoring two students 15 tutoring sessions and write a reflective journal
describing the content and effectiveness of the tutoring sessions. Include a self-reflection as
well.

SEA B Components Percentage towards SEA B
Tutoring Videos and Conferencing 20%
SEA B Written Assignment 80%
TOTAL 100%

For face to face courses, tutoring lesson plans substitute for the videos.
STRUCTURED EXTERNAL ASSESSMENT C: Communicating Achievement 20%

Specialist DPAS II: Component 2: C: Professional Practice and Delivery of Service:
Communicating Clearly and Accurately
Specialist DPAS II: Component 4: A, D : Professional Responsibilities:
Communicating with Families/Clients, Reflecting on Professional Practice

Students will communicate with parents appropriately by requesting permission to assess
and tutor their child and finalize tutorial sessions by preparing a letter in “parent friendly
terms” that will summarize findings and recommendations for home activities.

SEA C Components Percentage towards SEA B
SEA C Written Assignment 100%
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Instructional Approaches Exploration
Conference with instructor to reflect on the assessment

Week 7 process and interpretation of data that will be used to target i
each student’s areas of need.
Clinic: Tutor Both Students (Sessions One, Two and Three)

Week 8 Each week lesson plans and reflections are due prior to the start -

of the week (SEA B)
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College of Education Attendance Policy:

In the College of Education, faculty must approve all requests for absences that are exceptions to the
University policy. Vacations are not considered legitimate reasons for missing classes. Faculty must
be contacted prior to class in all cases except valid emergencies. Failure to obtain approval for
exceptions may result in lowering the final passing grade or assigning a FA (failure due to absence).

Students who have registered for a course and never attended the class at all will receive a grade of
NA (never attended). Early departures and late arrivals will be cumulative toward class absences. It
is the student’s responsibility to obtain and complete assignments on the due dates. Students who
register and enter the course on the drop/add date have four days to complete the first week’s
assignments.

Reading/ Literacy Specialist

Learning Outcome 1 — Foundational Knowledge Candidates demonstrate knowledge of major
theoretical, conceptual, historical, and evidence-based foundations of literacy and language, the
ways in which they interrelate, and the role of the reading/literacy specialist in schools. (Standard
1)

Learning Activities/Performance Tasks:
11 Demonstrate knowledge of the major theoretical, conceptual, historical, and

evidence-based components of reading (e.g., concepts of print, phonological
awareness, phonics, word recognition, fluency, vocabulary, comprehension)
development throughout the grades and its relationship with other aspects of
literacy.
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Learning Outcome 3 — Assessment and Evaluation: Candidates understand, select, and use
appropriate assessments to gather evidence on pre-K/primary students’ language acquisition and
literacy development for instructional and accountability purposes. (Standard 3)

Learning Activities/Performance Tasks:

31

Demonstrate understanding of the purposes, attributes, formats,
strengths/limitations (including validity, reliability, inherent language, dialect,
cultural bias), and influences of various types of tools in a comprehensive literacy
and language assessment system and apply that knowledge to using assessment
tools.

32

Collaborate with colleagues to administer, interpret, and use data for decision
making about student assessment, instruction, intervention, and evaluation for
individual and groups of students.

34

Explain assessment results and advocate for appropriate literacy and language
practices to a variety of stakeholders, including students, administrators, teachers,
other educators, and parents/ guardians in both oral and written communication.

Learning Outcome 6- Professional Learning and Leadership- Candidates demonstrate the
ability to be reflective literacy professionals, who apply their knowledge of adult learning to work
collaboratively with colleagues; demonstrate their leadership and facilitation skills; advocate on
behalf of teachers, students, families, and communities. (Standard 6)

Learning Activities/Performance Tasks:

6.1

Demonstrate the ability to reflect on their professional practices, belong to
professional organizations, and are critical consumers of research, policy, and
practice.

Learning Outcome 7- Practicum/Clinical Experiences- Candidates complete supervised,
integrated, extended practica/ clinical experiences that include intervention work with students
and working with their peers and experienced colleagues; practica include ongoing experiences in
school-based setting(s); supervision includes observation and ongoing feedback by qualified
supervisors. (Standard 7)

Learning Activities/Performance Tasks:

7.1

Work with individual and small groups of students at various grade levels to assess
students’ literacy strengths and needs, develop literacy intervention plans,
implement instructional plans, create supportive literacy learning environments,
and assess impact on student learning. Settings may include a candidate’s own
classroom, literacy clinic, other school, or community settings.

7.3

Have ongoing opportunities for authentic, school-based practicum experiences.

74

Receive supervision, including observation (in-person, computer assisted, or video
analysis) and ongoing feedback during their practicum/clinical experiences by
supervisors who understand literacy processes, have literacy content knowledge,
understand literacy assessment and evidence-based instructional strategies and,
preferably, have experience as reading/literacy specialists.
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WILMINGTON UNIVERSITY
COLLEGE OF EDUCATION/ MRD PROGRAM
STRUCTURED EXTERNAL ASSESSMENT A: |
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WILMINGTON UNIVERSITY
COLLEGE OF EDUCATION/ MRD PROGRAM
STRUCTURED EXTERNAL ASSESSMENT B: IMPROVING STUDENT ACHIEVEMENT
CAEP ASSESSMENT: 5 (ILA)

STRUCTURED EXTERNAL ASSESSMENT SEA B- Improving Student Achievement- Create a tutoring plan for each student based on the
assessment data. Provide literacy services by tutoring two students 15 tutoring sessions and write a reflective journal describing the
content and effectiveness of the tutoring sessions. Include a self-reflection as well. This Structured External Assignment is to be completed
on your E-Folio site under the course MRD7903. Submit verification form separately from the assignment. Label it
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NOTE: This assignment requires video assessment. Refer to (2) rubrics included at end of syllabus.

INTASC:; Standard 5: Application of Content; Standard 6: Assessment; Standard 7: Planning for Instruction; Standard 8: Instructional
Strategies; Standard 9: Professional Learning and Ethical Practice

ISTE Standard 1: Facilitate and Inspire Student Learning and Creativity; Standard 4: Promote and Model Digital Citizenship and
Responsibility Teachers; Standard 5: Engage in Professional Growth and Leadership

10|Page



Elements Novice

Emerging

Proficient (TARGET)

Advanced Performance

At least 3-4
recommendations for
instructional strategies and
techniques based upon
student need are listed for
the tutoring sessions.

Recommendations for strategies
ILA 2.3 Select, adapt, teach, and
evaluate evidence-based,
supplemental, and intervention
approaches and programs; such
instruction is explicit, intense, and
provides adequate scaffolding to
meet the literacy needs of
individual and small groups of
students, especially those who
experience difficulty with reading
and writing.

(Reading/ Literacy Specialist)
InTasc5,7,8

At least 4-5 recommendations
for instructional strategies
and techniques based upon
student need reflecting strong
professional judgment and
practical knowledge are listed
for the tutoring sessions.
Some recommendations for
strategies are research based.

At least six recommendations
for instructional strategies and
techniques based upon
student need reflecting strong
professional judgment and
practical knowledge are listed
for the tutoring sessions.
Recommendations for
strategies are research based.

At least seven
recommendations for
instructional strategies and
techniques based upon
student need reflecting strong
professional judgment and
practical knowledge are listed
for the tutoring sessions.
Recommendations for
strategies are research based.

Some of the instructional
materials are based upon
student instructional and
independent reading levels,
interest level, maturity level
and social needs. Some
materials are aligned with
strengths and weaknesses
as identified by the data.

Recommendations
for instructional materials

ILA 2.1 Use foundational
knowledge to design, select,
critique, adapt, and evaluate
evidence-based literacy curricula
that meet the needs of all learners.
(Reading/ Literacy Specialist)
InTasc5,7,8

ISTE2,4

Planning of tutoring sessions

ILA 1.1 Demonstrate knowledge of
the major theoretical, conceptual,
historical, and evidence-based
components of reading (e.g.,
concepts of print, phonological
awareness, phonics, word
recognition, fluency, vocabulary,
comprehension) development
throughout the grades and its
relationship with othjor ONET64.44[

Most of the instructional
materials are based upon
student instructional and
independent reading levels,
interest level, maturity level
and social needs. A wide
variety of materials are
aligned with instructional
strengths and weaknesses as
identified by the data.

All instructional materials are
based upon student
instructional and independent
reading levels, interest level,
maturity level and social
needs. A wide variety of
materials are aligned with
instructional strengths and
weaknesses as identified by
the data.

All instructional materials are
based upon student
instructional and independent
reading levels, interest level,
maturity level and social
needs. A wide variety of
materials are research-based
and aligned with instructional
strengths and weaknesses as
identified by the data.
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Tutoring strategies & materials

ILA 2.3 Select, adapt, teach, and
evaluate evidence-based,
supplemental, and intervention
approaches and programs; such
instruction is explicit, intense, and
provides adequate scaffolding to
meet the literacy needs of
individual and small groups of
students, especially those who
experience difficulty with reading
and writing.

(Reading/ Literacy Specialist)
InTasc 8

DPAS Il Specialist: 5

Lesson plan reflection of effective
and non-effective activities

ILAG6.1

Tutoring lesson plans use at
least four/five strategies
and techniques to teach
appropriate reading skills.
Materials and books are
interest based. Learning
time is maximized.

Tutoring lesson plans use at
least five strategies and
techniques to teach
appropriate reading skills. .
A wide range of materials

and books are interest based.

Learning time is maximized.

Tutoring lesson plans use at
least six strategies and
techniques to teach
appropriate reading skills. . A
wide range of materials and
books are interest based.
Learning time for activities is
maximized.

Tutoring lesson plans use at
least seven or more strategies
and techniques to teach
appropriate reading skills. A
wide range of materials and
books are interest based.
Learning time is consistent
with needs and is maximized.
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Submission of Lesson Plans
ILA7.4

Receive supervision, including
observation (in-person, computer
assisted, or video analysis) and
ongoing feedback during their
practicum/clinical experiences by
supervisors who understand
literacy processes, have literacy
content knowledge, understand
literacy assessment and evidence-
based instructional strategies and,
preferably, have experience as
reading/literacy specialists.

(Reading/ Literacy Specialist)

15 tutoring q001219.02 53
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WILMINGTON UNIVERSITY
COLLEGE OF EDUCATION/ MRD PROGRAM
STRUCTURED EXTERNAL ASSESSMENT C: COMMUNICATING STUDENT ACHIEVEMENT
CAEP ASSESSMENT: 5 (ILA)

CouRrst: MRD 7903  TiTLE: Diagnosis and Correction of Reading Difficulties

MEASURED PROGRAM CoMPs/ILA STANDARDS:
READING/LITERACY SPECIALIST

34 Explain assessment results and advocate for appropriate literacy and language practices to a variety of stakeholders, including
students, administrators, teachers, other educators, and parents/ guardians in both oral and written communication.

Students will communicate with parents appropriately by requesting permission to assess and tutor their child and finalize tutorial
sessions by preparing a letter in “parent friendly terms” that will summarize findings and recommendations for home activities.
Documentation of modeling and conferencing will be provided by using the Verification Form found in the Resources section of your
portfolio. This Structured External Assignment is to be completed on your E-Folio site under the course MRD7903. Submit verification
form separately from the assignment. Label it YourlastnameFirsthameMRD7903SEAC_VF.

Specialist DPAS Il: Component 2: C: Professional Practice and Delivery of Service: Communicating Clearly and Accurately

Specialist DPAS IlI: Component 4: A, D : Professional Responsibilities: Communicating with Families/Clients, Reflecting on
Professional Practice
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Performance Elements

Novice

Emerging

Proficient (TARGET)

Advanced Performance

Language level of parent
letter

ILA 3.4 Explain assessment
results and advocate for
appropriate literacy and
language practices to a
variety of stakeholders,
including students,
administrators, teachers,
other educators, and
parents/ guardians in both
oral and written
communication.
(Reading/ Literacy
Specialist)

The language level of the
parent letter has content
which is appropriate for
parents, but the
information is not well
written in all parts are not
easily understood by
parents.

The language level of the
parent letter is mostly
appropriate for parents.
Information is mostly
written in clear language
easily comprehendible by
parents.

The language level of the
parent letter is appropriate
for parents. Information is
written in clear, precise
language easily

comprehendible by parents.

The language level of the
parent letter is
appropriate and the
content easily read by
parents. Information is
written in clear, precise
language easily
comprehendible and
usable by parents.

Assessment instruments and
results

ILA 3.4 Explain assessment
results and advocate for
appropriate literacy and
language practices to a
variety of stakeholders,
including students,
administrators, teachers,
other educators, and
parents/ guardians in both
oral and written
communication.

(Reading/ Literacy
Specialist)
Recommendations

ILA 3.4 Explain assessment
results and advocate for

The purpose of the
assessment is described
poorly and parents may

not understand the results.

The letter does not clearly
state the results or the
implications.

The purpose of the
assessment is clearly
described. Test results and
data are moderately
explained so parents
understand most of the
strengths and weaknesses
of the student.

The purpose of the
assessment is clearly
described. Test results and
data are explained clearly
and parents are able to
understand strengths and
weaknesses of the student.

The purpose of the
assessment is clearly
described. Test results
and data are
appropriately explained
with clear examples.
Parents clearly
understand strengths
and weaknesses and
needs of the student.

15|Page




other educators, and
parents/ guardians in both
oral and written
communication.
(Reading/ Literacy
Specialist)

for home-based instruction
are limited and random.

materials for home-based
instruction are listed.

instruction are listed, based
upon student interest and
tutoring results.
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DISCUSSION BOARD RUBRIC MRD

EVALUATION 0 0.25 0.50 0.75 1.0 point ‘ SCORE ‘
CRITERIA Unsatisfactory Emerging Satisfactory Proficient Distinguished

Participation in Does not enter Provides minimal comments

Discussion discussion.
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WRITING RUBRIC: LITERACY PROGRAMS

UNSATISFACTORY

DEVELOPING

ACCEPTABLE

TARGET

EXEMPLARY

1. Writing has a clear
direction/ controlling idea/
thesis statement.

There is a minimal controlling
idea or the controlling idea
minimally previews the paper.

Controlling idea is vague or has
different logic than parts of the
body of the paper.

Controlling idea is somewhat
\vague or previews only part of
the paper.

Controlling idea is well defined
and previews most of the paper.

Controlling idea is well- and
previews the entire paper.

2. Writing has ample
evidence to prove the
controlling idea.

3. Writing has transitions to
assist with coherence and
unity.

Minimal instances of specific
evidence are offered and they
minimally support the
controlling idea.

Writing minimally moves
smoothly from one idea to
another. There are mostly

Few instances of specific
evidence are offered or they do
not support the controlling idea
throughout the majority of the

paper.
Writing moves smoothly from

one idea to another some of the
time. There are many awkward

awkward iumns between noints. iumns

APPROPRIATE TO GRADUATE LEVEL:

MECHANICS: Punctuation, capitalization
USAGE: Correct and effective word use, especially homophones
GRAMMAR: Correct subject/verb agreement, syntax, complete sentences
SPELLING: Shows evidence of proofreading for spelling

Developed by Kate Cottle and Revised 9/30/2010; adapted by Kathryn Brown 2015

Some instances of specific
evidence are offered or they
support the controlling idea
throughout part of the paper.

Many instances of specific
evidence are offered or they
support the controlling idea
throughout the majority of the

paper.

TOTAL:

Ample instances of specific
evidence are offered and they
support the controlling idea

throughout.

/30
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MRD VIDEO RUBRIC
This course aligns with specific DPAS Il Components which are included in the syllabus. Before submitting your videos, annotate the
evidence of meeting each criteria within this specific course. Provide a Table of Contents that will identify the specific DPAS Il connections.
Instead of a page number, list the time code. You may also use a series of multiple, shorter video clips in some cases, but please check with
the instructor first. Remember that the students' faces should not be shown on the video (the backs of their heads are allowed), so please
aim the camera at yourself rather than at the students.

Performance Unsatisfactory Developing Acceptable Proficient (Target)
Level/Elements
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https://www.readinghorizons.com/media/default/documents/ebooks/reading_research_for_struggling_readers.pdf
https://www.readinghorizons.com/media/default/documents/ebooks/reading_research_for_struggling_readers.pdf
https://dyslexiaida.org/fact-sheets/
https://dyslexiaida.org/fact-sheets/

NJ Department of Education, (2017, September 1). NJ Dyslexia Handbook. Retrieved from
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https://www.state.nj.us/education/specialed/dyslexia/NJDyslexiaHandbook.pdf
https://owl.english.purdue.edu/owl/resource/560/01/

