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Course Description: This supervised field experience requires at least 80 full student teaching days.
Areas of concentration are Birth to Second Grade, Elementary Education, Middle Level Education 6-8,
Secondary Level Education and Special Education. Teacher Candidates are placed with individual
cooperating teachers or with teams of cooperating teachers in approved clinical settings.

Placement priority is given to settings that serve culturally, linguistically, and socioeconomically diverse
student populations. A minimum of 15 clock hours is scheduled by the Wilmington University
Supervisors to address professional issues related to the clinical semester and to provide support and
assistance with the completion of the required professional portfolio. Student Teaching is graded
Satisfactory/Unsatisfactory.

Teacher Candidates practice, analyze and reflect on the authentic application of principles, theories, and
craft knowledge learned in pre-service teacher preparation courses. Teacher Candidates are provided
regular opportunities to engage in problem solving and decision-making. Reflective seminars are
conducted on a regular basis. Teacher Candidates are expected to demonstrate basic levels of
competency in each of the Wilmington University Program Competencies as well as the Delaware
Professional Teaching Standards. These competencies and standards address content knowledge, human
development and learning, diverse learners, communication, learning environment, planning,
instructional strategies, assessment, reflection and professional growth, professional relationships,
technology, and professional conduct. Teacher Candidates are also expected to provide evidence of
student learning, to actively seek a broad-based exposure to school culture and to establish positive
interactions with school staff and parents/families.

Teacher



College Education Program Attributes
The manner in which we prepare educational personnel is informed by eight essential attributes:
1. ensuring that programs are knowledge-based;
2. viewing educational personnel as learners, including a focus on deconstructing past experiences
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http://www.ccsso.org/Documents/2013/2013_INTASC_Learning_Progressions_for_Teachers.pdf
https://www.iste.org/standards/for-educators#startstandards
https://www.cec.sped.org/~/media/Files/Standards/Professional%20Preparation%20Standards/Initial%20Preparation%20Standards%20with%20Explanation.pdf
https://www.cec.sped.org/~/media/Files/Standards/CEC%20Initial%20and%20Advanced%20Specialty%20Sets/Initial%20Specialty%20Set%20%20Individualized%20General%20Curriculum%20%20Individualized%20Independence%20Curriculum%20Combined.pdf
https://www.cec.sped.org/~/media/Files/Standards/CEC%20Initial%20and%20Advanced%20Specialty%20Sets/Initial%20Specialty%20Set%20%20Individualized%20General%20Curriculum%20%20Individualized%20Independence%20Curriculum%20Combined.pdf
https://www.cec.sped.org/~/media/Files/Standards/CEC%20Initial%20and%20Advanced%20Specialty%20Sets/Initial%20Specialty%20Set%20%20Developmental%20Disabilities%20and%20Autism%20Spectrum%20Disorder.pdf
https://www.cec.sped.org/~/media/Files/Standards/CEC%20Initial%20and%20Advanced%20Specialty%20Sets/Initial%20Specialty%20Set%20%20Early%20Childhood%20Special%20Education%20and%20Early%20Intervention.pdf
https://www.cec.sped.org/~/media/Files/Standards/CEC%20Initial%20and%20Advanced%20Specialty%20Sets/Initial%20Specialty%20Set%20%20Early%20Childhood%20Special%20Education%20and%20Early%20Intervention.pdf
http://caepnet.org/~/media/Files/caep/program-review/aceielementarystandardssupportingexplana.pdf?la=en
http://caepnet.org/~/media/Files/caep/program-review/aceielementarystandardssupportingexplana.pdf?la=en
http://webcache.googleusercontent.com/search?q=cache:NbnvqsuS5AMJ:www.amle.org/portals/0/doc/standards/2012_amle_standards.doc+&cd=2&hl=en&ct=clnk&gl=us
https://www.doe.k12.de.us/cms/lib/DE01922744/Centricity/Domain/375/2016_Component_Rubric_DPASTeachers.pdf

instruction, student interaction, and engagement.

The candidate will collaborate with resource personnel to evaluate and analyze school
resources to address student learning differences and needs.

The candidate will use school and district resources to influence planning, instruction,
student interaction and engagement.

The candidate will identify or create modes of teacher to family communication that impact
student engagement.

Assessment(s): Candidates will analyze and reflect on the factors impacting instruction and student
learning demonstrating their understanding of the assigned classroom regarding students, school,
district, and the community.

Learning Outcome 2 - Designing Coherent Instruction and Learning Activities that are Highly
Suitable for Diverse Learners [differentiated] and Support Instructional Outcomes. (ACEI 3.1, 3.2,
3.3,3.4/ AMLE 1c, 1d, 2a, 2b, 2¢,4c,4d /CEC3.1,3.2,3.3,4.1,5.1,5.2/InTASC 4,5,6,7,8)

Learning Activities/Performance Tasks:

1.

The candidate will create or select learning objective(s) that align to national and state
standards that are clear and appropriate for students within the age and content of the
classroom.

The candidate will use assessment results to determine research based instructional
strategies that are aligned to content area, standards and learning objectives.

The candidate will use assessment results to determine and implement accommodations and
different research based instructional approaches.

The candidate will determine appropriate learning activities, student groupings needed
during assessment and/or instruction.

The candidate will know and apply ac 7921uvities, student groupings needed
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Assessment(s): Candidates will evaluate and reflect on existing classroom expectations, procedures and
routines. Candidates will create, plan and implement a minimum of two lesson plans. Candidates will
record each lesson and reflect on student behavior and implemented modifications and strategies.

Learning Outcome 6 A Professionalism (ACEI 5.1, 5.2 / AMLE 3b, 5a, 5b, 5d / CEC 6.1, 6.2, 6.3 /
INTASC 9)
Learning Activities/Performance Tasks:
1. The candidate will analyze and reflect upon his or her own personal learning goals.
2. The candidate will select appropriate professional development and learning activities that
align to his or her learning goals.
3. The candidate will communicate to colleagues, peers, families, students and the greater
community in a professional manner.
4. The candidate will demonstrate and maintain professional teaching dispositions and
behavior.
Assessment(s): Candidates compose a philosophy of education integrating a research based learning
theory. Candidates reflect and compose written responses to the Professional Growth and
Responsibilities form. Candidates will document active engagement in assigned classroom through
TaskStream portfolio. Candidates create a dispositional and professional growth video-based reflection.

Level of Engagement within the 600 hours:
Your student teaching experience should include, but are not limited to the following:
Tour facility and introduce yourself to principal, secretary and other faculty / staff determining
and identifying any responsibilities or requirements during your 80 days of field experience
Participate in staff / faculty meetings (with permission)
Attend and assist with one family-related activity
Attend and assist with one field trip
Learn school and teacher grading policies
Learn school and classroom PBIS, RTI or behavior based interventions
Assist with recess duty
Assist with lunch duty
Take role and record attendance (if allowed)
Review, score, grade and provide feedback on student work
Write a letter of introduction to families
Discuss content areas and implemented curriculum with Mentor Teacher
Learn district lesson planning format
Observe small and whole group lesson while following the mentor teacher’s plan. Discuss
instructional strategies used.
Review student classroom files (if appropriate and allowed). Discuss personalized learning goals
for students.
With Mentor Teacher, examine textbooks, curriculum guides, technology devices and other
resource materials.
Observe room, organization, arrangement and types of visuals displayed for students
Design and make bulletin boards
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Read to / with students
Tutor/ Teach individual or small group (ELL, Special Education, Severe Exceptionalities, RTI,
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Additional Course Information and Schedule of Class Activities will be posted on the course
blackboard site

Assignments and Grading

Professional Responsibilities and Growth: Teachers engage in many professional activities as they develop
teaching skills. During clinical fieldwork (Practicum 1, 11, Ill and Student Teaching), candidates gather
evidence of such activities that focus on professional growth within the context of school, district, and
student.

Knowledge of learners: In this formative task, candidates demonstrate the knowledge and skills that
pertain to their understanding of the assigned classroom. The task asks candidates to provide evidence in
regard to classroom students, the school and the community, and to identify implications of these factors
on instruction and student learning. Candidates must understand the school culture to avoid unintended
biases or stereotyping when responding to the prompts in this exercise. Evidence that is required for this
task; student interest inventory, family and community communication, method, contextual
demographics and instructional resources.

Assessment for Student Learning: Within this performance based written response, candidates
demonstrate their understanding, analysis, and application of assessment and data collection to measure
and inform student learning. During this assessment, candidates will develop and assessment, administer
the selected assessment, analyze the assessment data and student learning, and reflect on assessment
data. Candidates must collect and provide evidence and documentation associated with the process;
selected assessment, baseline data for the entire class, assessment rubric or scoring guide, baseline data
for two focus students, graphic representation of the assessment data, and completed assessment for two
focus students.

Designing Lessons for Learners: Within this performance based written response, candidates demonstrate
their ability to develop instruction, including the use of technology, to facilitate student learning. During
this task, candidates must develop a lesson plan with specific objective, learning goals, instructional
strategies and learning activities. Identify two focus students, in which emphasis is placed on planning
for differentiation, engaging in differentiated instruction and analysis of differentiated instruction for the
two focus students. Evidence and documentation required; lesson plan including differentiated lesson
components for two focus students, work sample of students, work sample from two focus students.

Analyzing and Reflecting on Lesson Implementation: Within this performance based written response,
candidates demonstrate their ability to plan and implement a lesson using research-based instruction.
Candidates also demonstrate the ability to adjust instruction for the whole class as well as for individual
students within the class. Finally, candidates demonstrate an understanding of reflective practice. During
this task, candidates develop and create a lesson plan, implement the plan, collect student work and
reflect on instructional process. Evidence and documentation required; standards based lesson plan,
baseline data for the entire class, baseline data for two focus students, and work samples for two focus
students.
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Formal Observation and Evaluation of Candidate Instruction: Candidates are formally observed and
evaluated within the cycle of learning instruction; understanding student population, planning /
designing for instruction, enactment of instruction and analysis / reflection of instruction. During Student
Teaching, candidates are formally observed and evaluated three times. Remediation can occur during the
80 day field experience in which candidates may be required to develop, plan and instruct additional
lessons.

Overview: Candidates will communicate with the assigned Mentor Teacher early during their first hours
of observation to identify a lesson to teach in a whole group and small group setting. It is the
responsibility of the candidate to create a schedule with the mentor teacher for this first lesson. It is the
responsibility of the candidate to use the Wilmington University Teaching and Learning Roadmap and
create a lesson in which to teach. The candidate and the Wilmington University Supervisor will review
the Wilmington University Teaching and Learning Roadmap during seminar to ensure the candidate
understands all comp
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College of Education Attendance Policy:
See additional details in Handbook for the Clinical Student Teaching Semester

Course Materials and Reading List
Antoniou, P., & James, M. (2014). Exploring Formative Assessment in Primary School Classrooms:
Developing a Framework of Actions and Strategies. Educational Assessment, Evaluation And
Accountability, 26(2), 153-176.
Council for Exceptional Children. (2017). CEC Initial and Advanced Program Standards. Retrieved from
https://www.cec.sped.org/Standards/Special-Educator-Professional-Preparation-
Standards/CEC-Initial-
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https://www.cec.sped.org/Standards/Special-Educator-Professional-Preparation-Standards/CEC-Initial-and-Advanced-Preparation-Standards
https://www.cec.sped.org/Standards/Special-Educator-Professional-Preparation-Standards/CEC-Initial-and-Advanced-Preparation-Standards
https://www.doe.k12.de.us/Page/3742
https://www.ets.org/ppa/test-takers/teachers/about
https://www.danielsongroup.org/framework/
http://www.rodelfoundationde.org/blueprint/
https://www.youtube.com/watch?v=KGXANN3MUsg
https://www.edutopia.org/blog/big-and-small-classroom-management-strategies-todd-finley
http://cft.vanderbilt.edu/guides-sub-pages/setting-up-and-facilitating-group-work-using-cooperative-learning-groups-effectively/
http://www.unc.edu/ddi/blog/
https://www.edutopia.org/blog/how-people-learn-evidence-based-paul-bruno
https://www.brookings.edu/blog/education-plus-development/2017/10/31/teaching-problem-solving-let-students-get-stuck-and-unstuck/
http://cft.vanderbilt.edu/guides-sub-pages/contemplative-pedagogy/
https://www.edutopia.org/blog/strategies-helping-students-motivate-themselves-larry-ferlazzo
https://www.edweek.org/ew/articles/2014/10/22/09pl-overview.h34.html
https://sites.google.com/a/msad60.org/technology-is-learning/samr-model
http://tpack.org/
http://www.schrockguide.net/
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http://cft.vanderbilt.edu/teaching-guides/teaching-activities/visual-thinking/

